






































class	I	observed,]	there	were	80	students	and	I	was	the	only	person	taking	notes	and	listening	to	the	teacher.	Everyone	else	was	reading	newspapers,	listening	to	MP3	[players],	chatting	on	the	phone.	The	teachers	don’t	care.		 (Leo,	Chinese-Canadian	teacher,	2007)	The	Chinese	[university]	teachers	do	not	care	if	students	read	magazines,	discuss	the	weekend;	they	do	it	all	the	time.	University	is	the	time	to	relax,	only	the	degree	matters.	It’s	just:	‘which	university?’	‘Do	you	have	guanxi	?’	‘Are	you	a	[Communist]	Party	member?’	It	matters	for	promotion,	for	jobs.		 	 	 (Xiaoli,	university	student,	2007)	The	result	of	this	situation	is	a	higher	education	market	in	which	learning	may	take	second	place	to	credentialling:	the	point	is	the	degree	rather	than	the	graduate	attributes	gained	as	a	result	of	acquiring	it.	Just	as	important	for	employment	and	social	mobility	is	the	perceived	status	of	the	institution	and	the	quality	of	the	connections	garnered	through	it.	This	is	a	product	approach	to	education	on	a	larger	scale,	in	which	the	degree	itself	is	the	point	rather	than	the	learning	that	it	embodies.		
	
Conclusions:	Lessons	from	China		What	can	we,	in	English	Australia,	learn	from	this	exploration	of	Chinese	education	and	the	role	of	foreign	teachers	there?	There	are	a	number	of	'take	away'	messages,	and	I	divide	them	into	implications	for	teachers	and	directors	of	studies.	In	doing	so,	I	acknowledge	that	some	of	what	I	have	described	above	uniquely	applies	to	Chinese	education	and	students	within	China.	The	demographics	of	students	outside	of	China,	as	well	as	their	likely	varied	levels	and	types	of	interculturality	and	motivation,	may	mean	that	some	of	my	findings	from	China	do	not	apply	elsewhere.	However,	while	bearing	in	mind	this	likely	diversity	as	well	as	the	enormous	heterogeneity	of	Chinese	students	more	generally,	it	is	true	that	all	Chinese	students	who	study	overseas	have	been	shaped	by	their	previous	study	experiences,	and	that	the	majority	of	these,	for	most,	will	have	been	in	China.	And	so	an	understanding	of	the	educational	situation	in	China	is	invaluable	for	educators	in	Australia	and	elsewhere	who	are	trying	to	make	sense	of,	and	better	support,	Chinese	students	who	study	overseas.			For	teachers,	there	are	a	number	of	points.	Firstly,	make	sure	your	lesson	aims	are	clear	to	your	students.	For	inexperienced	teachers,	this	suggests	a	supporting	role	for	directors	of	studies:	ensure	that	teachers	are	aware	of	their	own	lesson	aims	and	ensure	that	these	are	made	explicit.	One	way	of	achieving	this	might	be	to	include	a	blocked-off	corner	of	classroom	whiteboards	into	which	teachers	write	their	aims	for	each	lesson.	These	aims	should	be	as	specific	and	measurable	as	possible	and	should	fit	the	overall	objectives	of	the	course.	In	addition,	I	would	suggest	that	lesson	aims	not	be	exclusively	focused	on	holistic	skills	development	and	that	it	is	worth	including	more	tangible,	product-like	learning	outcomes.	For	instance,	instead	of	a	lesson	that	aims	to	'develop	oral	fluency',	teachers	might	aim	to	'develop	learners'	oral	fluency	through	a	job	interview	role	play'	and,	as	a	sub	aim	in	the	same	lesson,	'to	revise	and	provide	controlled	and	freer	practice	of	functional	exponents	for	expressing	opinions	in	a	
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formal	context'.	This	is	a	methodological	sleight	of	hand	that	allows	for	students	to	perceive	a	more	product-like	purpose	to	the	lesson	while	justifying	plenty	of	holistic	skills	development	along	the	way.			The	second	implication	for	teachers	goes	beyond	the	level	of	single,	stand-alone	lessons:	make	students'	macro	skills	development	progress	clear	to	them	over	time.	This	might	include	re-using	listening	and	reading	texts	with	new	tasks	to	demonstrate	how	receptive	skills	have	developed,	and	having	students	make	YouTube	videos,	and	wikis	or	blogs,	to	chart	the	development	of	productive	skills	(speaking	and	writing,	respectively).	For	the	technologically	reluctant	(or	under-equipped)	this	may	mean	using	students'	own	technology	and	the	knowledge	they	bring.	For	example,	students'	own	digital	cameras	might	be	used	to	create	English-language	short	films	or	series	of	captioned	photographs,	either	individually	or	in	small	groups,	in	or	out	of	class.	These	need	not	be	linguistically	or	technologically	complex:	there	is	a	series	of	user-generated	videos	and	narrated	slide	shows	on	YouTube,	for	instance,	called	'my	trip	in	a	minute'	about	tourism	destinations	including	parts	of	Australia.	Students	could	generate	similar	projects	that,	over	time,	would	allow	them	to	perceive	linguistic	(as	well	as	technological	and	creative)	progress.			The	third	implication	for	teachers	relates	to	the	notion	of	imagined	authenticity	and	the	stereotypes	about	'fun'	Westerners.	My	suggestion	here	is	that	exactly	this	type	of	stereotype	might,	itself,	be	explored	though	incorporating	the	teaching	of	culture	(with	a	small	'c')	into	language	teaching.	This	would	likely	require	teacher	development,	and	Holliday,	Hyde,	and	Kullman’s	(2004)	book	
Intercultural	communication:	An	advanced	resource	book	would	be	an	excellent	starting	place	for	teachers’	guided	intercultural	explorations	both	in	staffrooms	and	in	classrooms.	As	well	as	the	fact	of	developing	students'	(and	teachers')	intercultural	competence	for	its	own	sake	and	the	sake	of	improving	communication	skills,	teaching	'culture'	has	the	added	advantage	that	it	may	appear	to	be	more	tangible,	quantifiable,	and	product-like	to	Chinese	students.			From	a	director	of	studies	point	of	view,	there	are	also	three	implications.	The	first	relates	to	teacher	support,	as	described	above.	The	second	implication	relates	to	how	students'	complaints	might	be	handled:	if	students	are	concerned	about	their	own	progress	and/or	the	seeming	intangibility	of	macro	skills	development,	directors	of	studies	may,	following	this	article,	be	better	able	to	address	their	concerns	and	to	frame	them	in	ways	that	make	sense	to	Chinese	students.			The	third	implication	for	directors	of	studies	relates	to	teacher	recruitment.	My	research	among	Western	teachers	in	China	was	originally	sparked,	in	part,	by	a	throwaway	remark	by	a	Cambridge	DELTA-trainer	friend	who	said:	'those	who	have	only	taught	in	China	are	hell	to	get	through	the	diploma'.	This	is	because,	as	discussed,	Westerners	may	be	pressured	to	develop	as	entertainers	rather	than	
as	teachers.	While	this	does	not	imply	that	China-experienced	Western	teachers	should	be	avoided	altogether	(there	are	plenty	of	perfectly	good	Western	teachers	working	in	China),	such	teacher	job	applications	require	careful	scrutiny.		
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	This	article	has	examined	some	implications	of	recent	TESOL	research	from	China	for	English	language	providers	and,	indeed,	other	international	education	providers,	in	Australia	and	in	other	destination	countries.	My	findings	are	that	
what	Chinese	students	want	may	be	rather	different	than	has	previously	been	assumed,	and	that	their	wants	are	borne	of	a	complex	mixture	of	constructions	of	'the	West'	and	a	culture	of	learning	that	values	product	over	process.	Insights	are	offered	into	the	nature	and	origins	of	these	desires	and	solutions	have	been	suggested	at	the	level	of	classroom	and	staffroom.		
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